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INTRODUCTION 



This workshop is intended to demonstrate HOW TO DEVELOP MODULES. 

This will be fione through several activities, e.g., good examples, ' i- 

illustrations J explanations, case studies, comparisons*, diagnosis, and 

* ■ • 

prognosis. • ^ • / 

The illustrations that follow try to do the job via pictures, hum6r, 
analysis , j^brains torming, andt-'discussion. 



A careful reading between the lines should'-equip the typical teacher 
with the §kill to prp^uce m£)dViles ciomposed. of objectives, pretest, learning 
envitofimeiits , ^nd post test. ^ <» 
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DEFINITION ' ' ^ * ^ . 



A module' is auction of course content that is designed for a specific 



purpose, for example, "organizing work tasks in a logical sequence that might 

be job relateS^ studfent-interes t-centered , or structured for whatever 

purpose the, author has in mind, 

A common module design revolves around time^herein bl^£^s of content 

are sequeficed itl uniform periods of time, such as'!X"' hours of ''instruction" 

in a specific topic. , \ 

An example of this would be a common module design which revolves 

.'^ * 

around time wherein blocks d"f content are sequenced in uniform sections 
of time such as 30 hours of "instruction^in. hard-surface welding." 

i¥astfery testing i,s a new word. Some people call it even a new form 

jargon. ■ 

As commonly defined, mastery testing means evstluating in such a way 
as 'to determine if objectives havebeen met. 

, In this light, mastery testing is very close if not identical to 
criterion-referenced testing. * 

This, can become a vicious circle because an objective iS s^ometimes 
interpreted as simply>ahofher way of stating a criterion. 



In this workshop, a module is defined as a "MODULARIZED LEARNING 
ACTIVITY PACKAGE composed of objectives, pretest, learning environments, 
and postfcest." Modularized stresses the relationship to school philosophy,, 
end product, level ^objectives, and curriculum. ' 



7 



/ FUNDAMENTAL CONC'^PTS ' . , 

The most important thing is to start with a clear id^a of whau. is 
desired fl3s ah end product.- 

* This end product must^be translated into^ certain basic tKings that 
tnust be leaned by the end of the program. " These"^ certain basic things, * 
would include knowledge, skill's,, and Attitudes. , ^ c ' ^ 

Each of the things that makes up the desired en'^product^ must be^ 
parceled out on various levels. Tn other words, complex^ tasks would come 
on the^higher levels and would be prepared for by the* basic fundamentals 
on earlier levels. . " 

After th^ levels^ have beeVi spelled out, the couifs.es that ^japply the 
content are determined. . / ^ . 

In order ^to 'mas ter more basic material in a reduced time period, it 
is suggested thatY^ertain portions of the basic fundamentals be placed 
intiO independent* study modules that can be utilized jby students without 
the physical presence af a teacher. ' . ^ , - \ 

Obviously^ the use of modules is not to -replace the teacher but to 
free the teacher for more time in class to a*ssist learners in areas where 
special help is needed because of student deficiencies or because of the 



complexity of the material u nd^ s t udy^. ' * ^ 



s 



In developing objectives, a few gui'delines^ emerge: 

A. Be as precise as possible 

B. Don't over-simplify 

-C. Include every essential that must be there - 



An objective specifies the desired end product. * , 
With this definition of objective in mind, mastery tospfelng can be 
define4 as measurement to determine if knowledge^ performance, a'nd attitude 
skills have progressed beyond the beginni;pg level measured by a pretest. 
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• Overview of a fJlODULAR I Z.ED ^ 
Learning Activity Package (-LAP) 



■ OBJ 


PRE 


ENV 


. POST 


Ob^eet i ves 

Wh ere &r& you 
^9oirl9? , . 


Pretest 

Where are 'you , 
start i ng? . 

_ ^ 1 : : 


Env i ronmerits 

Which paths are, 
a va I 1 ab 1 e to 
get th^re? 


Pos^test , \ 

Ho^can mastery and \ 
competency be 
doc^mentedb? 

ft j 


LAP-OB J~ 1 

(Speak Out!) 


LAP-PR E-l 

(short & Swe^t) 


LAP-ENV;r>; 
• ,(A I'-page ENV) 


LAP-POST- 1 

(Pr i nc i p 1 es & 
Ph i Losophy ) 

* . ■ \ W j 

LAP-POSt-2 ^ j 
(Destination) : % 

0. > 

/ \ 


. LAP-OB J-2 

(Obj.^ Activity) 


\ 

LAP-PRE-2 (A^B.CJ 
(Start w i th 
Cogn i t i ve a nd 
Know 1 edge) 

» ■ ' " \ 


LAP:-ENV-2 

(Open-Ended) 


LAP-OB J^3 
. (OBJ-PRE-ENV- 
postI * ♦ 


LAP-PRE-3 
" (Check 1 i st ) 


"\, , 

LAP-EMV-3 ! 
(F 1 exib 1 e) 


.LAP-POST-3 

(S i mp 1 i c j ty) | 

f i 


.LAP-OBJ-4 
(Manager) 

\ « 


LAP-PRE-4 * 

(GR.IQ' Analysi's) _ 

• 


LAP-ENV-4V 

^Curr . ^ Tn^str . )" 

* 


LAP-P0ST-4CA) 

, (Format^Codejs) ^ - . 

LAP-P0ST-4(B) ' 
(Format Example to 
Be 1 mproved) 


LAP-OB J-5" X 

1 ( C u r r . ^ 1 n.st r . ) 






* 


/ 
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' » . . .. LAP-OBJ'^2 

I . * • , s • , OhJ..^ Act"! vi ty 

~ • ^ . . . ' Ob j.^t Act iy i'fcy 



I ' . ^ • ... 

' Figure I 
^ Typology, of Educational .Goals 





> GOAL CATEGORIES , 


' c 

^examples" . , ^ 




Mission: broadeit, most^ comprehensive .state- 
ment that can be mad^.about the central 
0 purpose of the . organization^ or program. 

r. — 


The mission ^of the Glenview school district is 
to Insure that the current amd future educa- 
Jfonal needs, of the"thlldren, youth anpl -adults 
"^of our community are . rliet " comprehensively. • 
effectively and efficJTently. . . 


• CO 

D 
Z 
UJ 


nnnfinuino Obiectives: 

geneVal statements* which describe the con- 
- ditions which will exis^ ^'oo, a continuing 
basis wtien the organi^^aticSn pr program is 
•fulfilling its missfQ"n.. 


,.To>nsure that eac^. student completing his^ 
elemfentary-second^ry schoSI ptogram^ has h 
commanc! of the learning skills.; 


f 


T-; ^ Z \ 

Specific Objectives: , , * ^ ' 

exDiicit ^statement's which' describe *the re- 
suftV.to be achieved, when^ and by whom- 
in or'def for a continuing' objective to be 
accomplished. 


By June 1, 1977, 90% of the elementary pupils 
will demonstrate competence in reading as evi- 
denced by their scores on the state- asse.ssment - 
test. . \ ^ ' 


CO 


'■ — — ] *" 

Strategies: primary frie'thods used to achieve a 

^ specific objective. 


^y Oct.,1, 1975, rem^d^a^ reading clinics will . 
be operating in the Farmbrook, Pinewood, and 
MacArthur elem^ntary^ schools With an annual 
operatihg expense of $20,000 each. ' 


< 

' UJ 


ActivJties: component parts of a strategy. 


By July 1, 1975,*three teachers specializing. in • 
remedial reading will be hired^ to staff the 
remedial reading clinics ia the Farmbrook, ' 
.Pinewood, and MacArthur elementary ;schoolS' 
with anntfel salaries of $10,00Q each.. 



• LAP-OB J-3 
0BJ-PRE-ENV/-PQ|5T. 




^ / 



Iff these are yoinr problems 
tMs is yoiur 



OPPORTUNITY: 



!• Objectives are nee8^ for learning ajptivity packages . 

2. Pretests are needed to' provide diagnosis and Tnotivatit)n 

3. Alternative learning environments are nieeded'to provide choice 

4. '/l^astery {iosttests are ^eeded to docuthent" competence ^ , 




. ■ , ; • f 

If these are your problems', don't be slow, in finding a- solutioni 



We can 



Jiel£ 



you : 



i3 



LAP"0BJk4 
Manager 



The pOmpleX job of t^ie materials mapager as a responsible educational , leadef 




It includes inventory controls . 



OBJ 
Objectives 



o 

O 

u 

C 

0) ' 



c 



w I— I 

CD O 
^ O 




PRE 
Pre tes ts 




product design . 



CO 

a* 
c 

•H 

c 

CO 



> 



CO 

c 

u 



CO OJ 

> 

>t CO 
CO 

B 0) 
o o 



' EVAL 
Environments 




capital speniing decisions . . 



POST 
Posttests 
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LAP-OBJ-5 
Curriculum^ Instruction 



Theme:- 

Cu rr i cu I um^ I nstruct i on 



c 



Cu(^i cu I um 



I . The'^ program 

2. Long range - , 

3 - Ove^a II se 1 ect i on 

sequenc i ng 
p-l ann i ng 

4- Desired end product 

in terms of the 
ph i I osophy of 
educ3?S^tion of the 
. i nst i tut ion' 

5- An organized and 

structured educat i bna I 
program ' . 



2. 
3. 



^1 nstruct i on y 

The act j v i t i es 

Short range 

Cay-by-day cho i ces 

t i metab I es' 
I esson p I ans 

Step-by-step process i n 
terms of the ps-ycho I ogy 
of teach i ng- I earn I ng of 
the individual teacher.' 



Sne or more of the elements 
used to achieve the 
organized and structured 
educational program desired. 



) 
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LAP-PRE-I 

Short & Sweet 



r 



1m Mi^ 
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THE SECRET MESSAGE 
6ne man saw t^e^floating bottle. Then the others helped to 
eetit out of the waten When they uncorked the bpttl^ th6y 
fjund a message inside. It said. "Lost at sea. 1 have ended up 
oh Cali Island. Help! B. Gully." ' ' - 
/ "That is not true." the ship's captam said. Lots of people 
, ihrow bottles into the water with mes.sagqs m them. An^ lots 
of people knqw about Bill Gully being missing." 
/" "Waiti" Mike, a seaman, said. "This message is written in 
red. It looks like Wood to ftie. If a person were trying to make 
a joke of this. I do not think that person would .xyrit^ with 

The ship's captain smiled. "No, I don't tl^nk so Let the doc^ 
tor study the me^sage^ If ha says it is bj°°^' ^^'^J^!' 

sail for Cali Isla&.' J|it do not be .surprised if the blood turns 

out to be paint." ; . , , . 

But thatlight. the doctor knew that it was blood. The ship 
sailed for Gali Island, and reached it after two days. Six men 
got off to look for Gully and a short time later" they found him. 

" Th?:i?ipTcloutror home and the men.ook Gully to the 

^'""fowc my life to you and your men." Gully said to the cap- 
tain "It must have been very hard to find me. / 

"Yes it was," the captain said,. "But no one would_ have 
found you if you had not sent the message in the bottle. 

"What message?" Gully asked. 

Literal 

' 1. What did tjie men fmd in the water? ■ 
2 What was inside the bottle that the men found/ ' . 

3. What was it that_ had been used io write the messiige. 

4. Where did the seamen find Cully? • 

Interpretive . , j " l * i . 

7 Wh^ do you think the saptain went to the island when he 

learne^jhe message was written m Mopd? 
' 2. Hoyvd^ you think Gullymust have looked when the men 

found him? Why? ... , 

' 3. Do you think that Cali Ishmd was m a warm pa,t of the 

world? Why? , 
4. Do you think Gully sent the message? H hy? 
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TAKE THE PRETEST FIRST 



THEN GO ON 



TO THE REST OF TIpl MODULE 



■IAP-PRE-2(A) 
Start with 
Cogn i t i ve and 
Know I edge 



^ Take this pretest first. 

Read all the questions all the way through before answering any question. 

Mark the best answer or answers to each question on^ .the answer sheet found 
I on tl\e following page. \ ' * * 

After all questions have been attempted, compare the answer marked with the 
answer, key found on the page after the answer sheet. 



Title: • 

The best ' title for^this one-page 
module is : . ' 

A. Read the tnodule before • . 

taking the test. 
"B. Look at the answer key 

before^ taking the test. ^ 
. C. Take the posttest first*, 
' then take the pretest'. 
D. Read the pretest, then 

take the pretest, and 

tften correct the pretest. 



Main Idea: 



ERLC 



The main idja of thi-s one-page 
inodule is:. 

A. Pretesting" is all you 
have ' to do. 

B. Pretesting should come 
before reding the module. 

C. Pretesting is a waste 
of time.^ 

b. A one-page module is 
impossible. , 

Summary : 

A one-page module is intended 
to suii(imarizer 

A. Targets, goal^^, and 
objectives . 

B. Pretest, diagnostic 
assessment, and starting 
point. 

C. Learning environments, ^ ' 
learning actlT^ties, and 
alternative possibilities. 
Mastery posttest and the 
final examination. 

E. All of the above. 



4. Key Words dnd Phrases :' 

Any .module taking the format of 
a one-page protest \(.p most likely 
measuring: 

A. Datfii, knowledge, and the , 
cognitive domai.ji. 
«^ B. Skills, things^, procedures,^ 
' ' . p er f orma nc e , a nd t h e 
'psychomotor domain. 

C. People," attitudes^ values , 
feelings, emotions, and the 
affective domain . ^ 

D. A^l.of the above. 

5. Subordinate Ideas : ' ^ • 

On a typical one-page module -- 
like this one, for example?, the 
typical teacher answers: 

A. All of the' questions . 
correctly. 

B. All of the questions 
incorrectly. 

C. One or two of the questions 
correctly. 

D. One or two of.^he questions 



incorrectly 
6.' "Practical Application : 



\ 



This kind of basic introducMon makes 
it ciear that a .one page pretest ^ 
produces: 

A. A general qVerview. 

B. Scrme measute of cdgnitive, 
awareness 

C. An identi^cation of the' few 
individuals who know nothing 
about the subject matter ^nd 
who are unable to gu^ss. 

D. A complete listing of what the 
pferson can do., ^ 
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f ANSWER SHEET, 



V. A « . B 



2. A 



3. A 



B 



r 



4) A 



5. A 



6. A B 



LAP-PRE-2(8) . 
• Start with 
C'ogni'tlve and 
Know I edge 
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AlJSWE^l KEY 



LAP-PRE-2('C) 
Start with > 
Cognitive and 
Know I edge 



1.' 

2. 

3. 

4. 

5. 




B 



© ■ 



D 



D 



(T) B ' C D 



© 



7, 



0 
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'A Few Criteria 

.■ . , . ' / 

Deve J opi ngv Object i ves 



LAPrPRE-3 
Check I i st 



VERB (PERFORMANCE) (OBJ) 

.A. Simple 
B . Comp I ete • 
C , C I egr. 

D. Act i on ^ 

E. Learner-Ce|=jtered 

f/ 

H. . . 



< Short f f 
<Essentiall: KPA 
\<tJnamb i guous 
<Ph6tographable 
< Teacher- I ess 



CRITERIA (EXTENT) (PRE) (POST) 



A » Accuracy 

B « D i scr i m i nat i on 

C« Judgment 

D« Coherency 



E. 

G. 
H. 



Speed 

Humane Perf ormanc e 
Economy of Effor^t 



<Avo i d t-yp i ca I errors 
.<F i ne tune ^ 
<Decide 

\<^Cons r stent 
^Appropriate , 

^<Time . 
^Humanize 
<.Eng i nee r Energy 



/ 



J. 



CONDITIONS (^IRCUMSTANCES) (Et^V) . 



A. 

•C. 
D. 
E. 

G. 
H. 



Too I s 
Mater i a I s 
Equ i pment^ 
S i tuat i ons 
Test Type ii 



/ Ca I c ul>^tor J 



<Penc i . , ^ , 

<Book, CKart , Graph, 
"CMacb i ne 

<C I i n i c, Portab I e, V i 
<(paperv handson, si 



SI ide' R 
Grid, F 

a Radio 
mu I ated 



m 



Via 
and 



so orf) 



o 
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GRID ANALYSIS 



UP-PRE-4 
(Grid Analysis) 



(An ''Upside Down" Structure) 



Semester 
« 

Level 



Level IV 
(Highes't) 

GRADUATE 
Here 



Level III 



Level II 



4- 



Level- I f 
(Beginning) 

"START 

Hete , * 



Semester V 
j[Start) 



Care for the 



clien't: 

m all alone* 

• on one's'own 
0 with minimum 

supervision 

• In a wide 
variety of 
cas^s , ] t\ 



\ 



Question. 1 : 
Do level and 
semester follow 
in Sequence? 



Semester 2 



Work in a 
clinic : 
t as spart of 

a team 
• under 

constant \ 

supervision 

-A 



Semester 3 



'SzorkbcDk based 
upon 2 or 3 
random case 
stuosies 

• multiple 
choice 
responses 

m basric 
theories 
only 

• no clinical 
contact 



Question 2 : 
Are there 
unexplain- 
able "GAPS"? 



Complete lab 



Question 3 ; 



Are there 
unnecesaary* 
(but nice to 
know) foundr 
ation stones 
clutteringip 
the program? 



Semester 4 
(Finish) 



'Membrize the 



major 
categories 
of symptoms 
Read chapters 
1,2,3, and 4 
Pass ' multiple 
choice exam 



Question 4 : 
Areyil 
school 
objectives 
achieved by 
the final 
leVel? 



Coramei^kts 
Con 
Pro 



Trial-and- 
error learn- 
ing? 

(Fi'nd but if 
they like it I) 



Why move from 
in*dependence to 
constant 
supervision? 

(Choose a 
specialty after 
an ovenview!) 
'Vhy avqfid the 
clinic? 

(Tie together 
all that has 
been learned 
by doing! ) 



r 



3 



Mickey Mouse 
during Sem IV? 

(Good prep for 
the State exam I) 



Question 5 : 
Are the levels - 
and. the semestets 
moving In the same 
direction? (See 
ARROTSI) 
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0 


^ » 


0 


, . * ^ LAP-ENV-I 
Av0ne Parse Module Overview (Open-Ended) 1 -p^0e ENV ^ 

' * ^ *A. Learner Developed (See: Learner Objectives ^ j 

^ ana Level Objectives) \ 

B. Student- Paced (See: Learner Activities 
. - * . . * and C.ompAetion Dat-e) , 

C. With Minimum Teacher Paperwork (See: > \ 




Satisfactory* 
•(OK) 


Unsatisfactory 

- (X) 


Completion ] 
Bate 




. ^ ^ SaJifisf actory \and Ifhsatisf actory) 
1 ' ' ' D/ With Maximum Teacher , Encouragement andL 

* Standards '(See: OK, and Final 

Learner Actiivities ^ ' • / * Learner Objectives 


\ 






0 




' . :' ■ 






\ 






• - 


2. . • ■ ' . 






J 








3^ . 
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A. 


\ ■ . • • ' 






i 
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6. 














7. 
















8. 


\ 7 












9. 




5. 

'J 




r 




y 




10." 
















11. 
















12. 1 




ft 








13. • 






• 








14. . ■ . 
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15. . 


Level- , 












16. 


Obiectives 












17. 






• 








18. 
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' ' ' CURRTCULUM r 

Stress on curriculum is a good remedy for the situation wherein ^ ^ 
educators confuse curriculum and instr-uctiQn . 



I 



Gurriculum refers to. an o\yerall selection, sequencing, and planning of 

the educational process. A curriculum- is an educational prog^r^ 'whether 

formally or informally organized. Thus,., a c^irriculum objectivje wrSl spell 

out the desired eiid .product in terms of the philosophy of jfeducatlon of , the 

/pairticiyLar institution; ' . • • 

. ■ ' ■ 'V " . < \ ^ ■ ■ ^ ' ' * 

Gn th/ otKer hand, instruction is different from -curriculum. Instruction.^ 

refer^rfto the day-by-day activities, that Will be used to achieve the desired 

^Ccurriciilum end product. For . example, going on a field trip or. visiting^ a 

museum. could well be an instru£tional activity, perhaps even an instructional 

oi^jective, but these two activities are so specif ie^ and open to substitution 

that they %re more properly called instruction rather than curriculum. 

Thus, a curriculum is an or ganized educational program* Instf'uction _ - 

refer-s 'to one or more of the elements used to achieve ^ thif^s tructured and 

' * \ '■ • ^1" 

organized educational program. ^ < 

Using the words research, evaluation, and curriculum can sometimes give ; 
an- unnecessary air of mystery to processes that go on in everyday life as 
well as in scholarly circles. Practical people don't make such an error. 

A review of this document points out the following' underlying assumption: 
IF RESEARCH IS TO CHANGE EVALUATION AND CURRICULUM, RESEARCH MUST BEGI 



BY CHANGING THE ATTITUDES AND BEHAVIOR OF A LARGE NUMBER OF INDIVIDUAL' 



EDUCATORS, 

Four tools are available: OBJ - Qi^jectives % 
^ PRE - Pretest 

ENV. - Environment 
• POST - Posttest 




In order to balance the demands of professional excellence- with Ifhe 
limited time avaliable, which of the following principles should guide 
anyone trying to develop modules? . • 

A\ Take as much time as necessary even if it takes s-ix months 
to develop one ^ module ^ V! 

B. y^Start with areas easy -to develop and see how well the , • 
module format works 

^. Start with areas *or topics where plenty of material already 
exists but merely need organizatioa and integration 

D, Set up an. arbitrary time limit, '^r example, one module ^for 
every five hours of work, and n^ver vary the rule no matter 
how complicated the module might be .^. • 

E. Devjfcpp most of your modules in one-page formats that tie 
tog^^r existing resources ; 



VT' f 




Degt i nat ic 



Why do some objectives for modules resemble the above Ror^chach-type 

- " ■ ■ . \ ■ . 

drawing? 
A. 



B. 



C. 



E. 



The objectives are kept simple, visualizable, and* presen|:ed 
in the form of art work * - ' ^ \ 

Sometimes^ not even the teacher is- certain of exactly what 
is expected at the end of the module . . 



The course objectives^ are set much higher than the level 
objectives ♦ 

The module was probably written at least in part before the 
objectives were specified v 

An objective whi^h is perfectly clear to the teacher is 
presented in a way that is ambiguous — to say the least to 
the student- 
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whenever any module developed by a teacher resembles the above 
multi-purpose, multi-level, multi-competency, multi-objective type of 
learning environment, what is the problem? 

A. Some modules are much too specific to be beneficial to 
individual learners 

B. Some modules become so general that they resemble a 
pile of bricks rather than a well structured edifice 

C. Choice is good, but unstructured choice left completely 
^open to chance is likely to develop into chaos 

D. Teachers should think first about the quality of learning 
environments rather than about the quantity of learning 
environments ^ 

E. The, above type module always succeeds because it does 
indeed have something for everyone 



LAP- P 0ST-4(A) 
^ f r\ ' Format Codes 



S 




DIGIT CODES ^ , 



THE FIRST DIGIT identifies conditions, performances, and criteria. 

1 in the first *digit identifies' CONDITIONS ' ^ / 

2 in the first digit identifies PERFOPJ^^NCES 

3 in the first digit identifies CRITERIA 

A' THE S^OND DIGIT identifies the correlation to the performance, 
• ' sequence of presentation, competency level upward, or a combination of the 

I^jfeceding. " * 

Thus, every condition, performance, or qriterion with one in the 
second digit refers to the first verb. * ' 

- Similarly, a two in the second digit refers to the second verb. 

*.«rM«viiv«,.«.c;«^^ * XKe third digit is used when more than one condition or criteria is 

correlated to a specific verb'. 
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/ , LAP-P0ST-4(B)\ 

Format Example to^' 
OPERATING ROOM • Be I mproyed 

' *- (Level One) ^ 



^ CONDTTTONS • 


PERFORNANCE 


CRITERIA 


Operating room 
1.12 OR equipment 

■'1 


2.10 Observe the 

operating room 
environment 

a 

I 


p. 10 Phys,ical nature 

3.11 Tile (cleaned 
frequently) 

3.12 Lighting (shadow-free) 

3.13 Ventilation, (pathogenic 
bacteria free) 

.3.14 Temperature control 
(comfort, heat loss), 

3.15 Moisture control 
(prevent membrane 
drying, static 
electricity) 

3.16 Cleanliness (asepsis) 


1*21 Preparation to 
. enter sterile 
envrionment 


2.20 Preserve the sterile 
envrionment by^ 
acceptable attire 


3.21 Scrubbing procedures 

3.22 Gowning <^ ' " 

3.23 Gloving 

\ 


1.31 Preparation for a 
patient 

1.32 OR team 

• 

4 • / 


2 .30 Observe the 
fundamental 
principles' of a 
&a£e euvironment 

/ 

1.^^ 1 


3.30 Safety: 

3.31 Technique of asepsis 
by participating 
personnel (MD, RN, 
auxiliary personnq^l) 

3.32 Translate factors in 
2.10 into skill 
performance by operating 
team 

3.33 Sterile draper 

3.34 Accurate instrument - 
sponge counts 

3.35 Adequate Supply of all 

a) Working instruments 
in WORKING ORDER 

b) Expendable materials 
(sutures 'and sponges) 

3.36 Non-conductive clothing 
(e.p;., no wool or nylon) 


1.41 Surgical Jteam 

1.42 Team functioning 


2.40 Identify and 

observe the roles > 
of the surgical 
team 


3.40 Importance of * 
responsibility in each 
surgical ^ team member 

3.41 Surgeon 

3.42 Assistant surgeon 
3,.43 Anesthetist 

3.44 Scrub nur^e 

3.45 Circulating nurse 


r ' 

' • ^ 


* • . 
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CRITICAL EVALUATION 



Thank you for the time yQ.u took to read this manuscript entitled 



MOD KIT FOR MODULARIZED LEARNING ACTIVITY PACKAGES 

0 

Would you PLEASE taltfc a few minutes to summarize your reactions 
by ' t^cspond i ng to ,the f o I I ow i ncj short answer and multiple choice 
rating questions? C i rc I e a I I that' apply. , 



GVE.RALL IMPRESSION : 

K, We I I done 

B. ^Abovo average 

C. Average 

\), Bel ow average 
, E« Unacceptable 



IMPORTANCE OF TOPIC : 

A. A rele\^t^t issue 

B« Important 

C « Highly t ecl^n i co I 

D« FuLui;:\st I c 

E. Out-of-'date 



AUTHOR'SvPOINT or VIEW ; ' 

A. ^ On target for our 

readcitvs 

B. Would appeal more to 
read c*. s of ^ 

0, Not acceptable 



GRAMMAR AND FORMAT (TYPING) 

A. Ac:cc^pi etl^-l c for our 
pub I i ca t i on 

B . Unacccpteibl c 

C. •Needs i nipi^ovoniont in 



J^TRODIJCTION (BEGINNING) 

A. We LI done 

B. Average, 

C\ Be I pw overage 



MAIN CQNTENT 

A . ' Wet I done 

B« Above ^average ' 

C . Average 

\)n Below average 

E. Unacceptable because 



CONCLUSION"' 



/ 



A , We I I done 

B . Above average 
C m Average 

D. Below average 

E « Unaccept ab I e because 



RECOMMENDATIONS FROM US 

A . We will pr i nt i t 

B-. -Revise it iind lu^lurr^ it 

to us for reoons i deivit i on 
C« Try submitting it to 



D« Revise it atid submilS^ it to 

E« Reorganize it luuj stai^t 

o V e r ii g a i n * 
F. Forget it; i t" s a lost cause 
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